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ABSTRACT 

In the fall semester, 1972, a Women's Re-entry 
Program vas initiated at Diablo Valley College. The program was 
devised to provide a supportive and encouraging atmosphere and 
convenient physical arrangements so that women could return to the 
classroom. All classes were scheduled during elementary school hours, 
and child care vas made available for preschool children. The program 
consisted of tvo blocks of basic general education courses in which a 
total of 79 students enrolled. At the end of the semester, students 
wrote informal essays evaluating their experiences. Every student 
expressed approval, usually enthusiasm, and no one stated that she 
regretted entering the program or totally disliked any single course. 
Three colloquies and a lecture series and seminar were available as 
special electives. At the end of the semester a statistical analysis 
was made of the students' backgrounds, reasons for enrolling, 
scholastic achievement at Diablo, and retention rate. The Women's 
StuOies Committee proposes new courses of study, new services, and 
«^ju<4lizing participation in programs and activities for both sexes* 
J^pecif ically, it proposes a combined course block plus optional 
colloquies, a child care center, a women's education center, 
affirmative action hiring for women faculty, women's studies 
programs, a director of women's programs, and steps to provide equal 
athletic programs for men and women. (KH) 
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Attached is a copy of our report on the first semester of the 
Women's Re-entry Program at Diablo Valley College. We have included 
full details on the total experience as the program involves a new group 
of '"tudents and a new approach to instruction. We think you will find 
the information interesting and heartening. 
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REPORT 



First Semester of the Diablo Valley College Women's Re-Entry Program, Fall 1972. 

-by Beatr ice Taines 

In the Fall Semester, 1972, a Women's Re-entry Program was Initiated 

at Diablo Valley College. It was recognized that many women discontinue 

their education at a relatively early period in life; the reasons they leave 

school are varied — marriage, child-bearing, ch i Id- rear ing, the need to earn 

money, and societal discouragement of women in higher education. Many women 

who leave school later wish to return, but are afraid to do so. They are 

afraid to compete with younger students, and afraid that their knowledge is 

out of date. 

The re-entry program was devised to provide a supportive and encouraging 
atmosphere, as well as convenient physical arrangements, in order to enable 
such women to return to the classroom. All classes were scheduled during 
normal elementary school hours, so that mothers could be at home at the same 
time as their children. Childcare was made available for pre-school children 
of Diablo Valley College students. 

The program consisted of two blocks of basic, general education courses. 
In which a total of 79 students enrolled. The block meeting Monday-Wednesday- 
Friday from 9:00 to 1:00 offered Mathematics 102 (Introduction to Modern 
Mathematics), taught by Virginia Johnson; English 190 (Women in Literature), 
taught by Marilyn Braiger, and Health Education 12^ (Ecology of Human Health), 
taught by Sharon Garcia. The block which met on Tuesdays and Thursdays from 
9:30 until 2:00 offered Social Science 110 (General Social Science), taught 
by Robin Wolf; Humanities 122 (Arts and Ideas), taught by Ann Stewart, and 
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English 122 (Reading and Composition); because English 122 is a composition 
course with a limited enrollment, for this course the group was divided into 
two sections, one taught by Natalie Foulkes and one by Beatrice Taines. 

At the end of the semester, the students in both blocks wrote informal 
evaluations of their experience. These were presented in essay form, in some 
instances :n response to suggested outlines or open questions, and in others 
in response merely to a request to evaluate. Critiques were written both of 
individual courses *and of the block as a whole. No questionnaires were 
distributed to the students. 

Every student expressed approval, and usually enthusiasm, in commenting 
on the re-entry program. Not a single one stated that she regretted entering 
the program, or that she totally disliked any single course. 

It is best to let the students speak for themselves. While it is not 
possible to quote all their very extensive and articulate comments on the 
semester's work, a few comments can be organized under major headings. 

1 . Learn ing. 

The women who entered this program were extraordinarily hardworking 
students, frequently doing far more than an assignment demanded. Es- 
pecially at the beginning of the semester, they worried considerably 
about learning a topic and getting the *Vight answer." They did 
become more self-assured as the term went on. As their grades indicate, 
their mastery of subject matter was profound. Following are a few of 
their perceptions of the learning experience: 

"To start with new skills I learned, I feel I have learned to be more 
analytical and critical of what I read and hear. My speed in reading has 
increased, my writing has improved, and also in speaking, I have become 
aware of an improvement in brevity and all-over delivery. I have also 
learned the value of listening. And to all this I would like to add that 
I have gained more tolerance of and insight into my fellow women and 
the roles they play and that I, myself, have played." 

"I think the most important thing 1 learned in the block is that I 
O have the ability and capability to return to school, work hard, make 




decent grades and do something with my life other than take care of a 
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home, a husband, and three children. The block gave me the self- 
confidence that I personally needed to break out of a rut and ad- 
vance as a person. Everything in the three courses was new ^nd 
enl ightening/* 

•'The most important thing I learned in the block was that being 
back in school was not all that difficult. Speaking orally in the 
Informal discussion groups in each class has helped boost my self- 
confidence. My study habits have improved some but I still need to 
find how to make better use of my study time. Every class greatly 
increased my knowledge of that subject. I have a sense of well-being 
and feel knowledgeable in a few subjects. I now have an interest and 
understanding of literature, different cultures of the world and the 
arts which I did not have before/' 

''One of the skills I've strengthened Is the alrillty to put my 
thoughts into words and then to put those words on paper. Each class 
increased my knowledge in different areas, a study of other cultures 
in Social Science, a study of women in history in Humanities, and 
the research necessary for the papers on ;;the^ women in English were 
very broadening. All were both useful and interesting to me." 

"Truthfully, I would never have returned to school if I had not 
been offered the re-entry program. Fear of competing with, and re- 
lating to, those just out of high school would have completely paralyzed 
me. When offered the chance to learn again with women in similar 
circumstances, however, I was willing to take a chance. That I took 
this chance will always be thankfully remembered by me, for it changed 
my life. At the age of Wf, I became aware of who I was and what I 
could accomplish. The fact that I could still learn and grow was quite 
a revelation to n.e. 

"Learning is a step toward self-confidence, and learning that there 
is more to life than playing society's assigned role is a step towards 
a future. What I learned in the women's block was definitely a step 
toward a future! 

"In the years to come, it will be necessary for people to understand 
each other, and the start for that is understanding yourself. This is 
what this semester accomplished for me. I have learned to look beneath 
the superficial and have gained a new perspect i\Ae. Where I was unaware 
of most things outside of my immediate circle of family and friends, I 
have now acquired an awareness of myself as an individual, and in doing 
so, have increased my understanding of others." 

2. Growth and Development. 

It IS in the area of personal growth and development that most 

of the students exhibited the greatest insight and expressed the greatest 

enthusiasm. Following are a few of their comments: 

"I can still remember the first day of class! After a half-hour 

struggle to find a parking space, I recall walking down the hall 

looking for the room our English class was to be held in. With clammy 
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hands, knocking knees, and a quavering voice, I found myself In a 
room with about 30 other women who felt exactly the same way. What 
a comfort to find I wasn't alone! The rest of the day flew by and 
have continued to fly every session of the class, I never thought 
I could look forward to going to school so much. Perhaps the most 
important thing I learned is that I can always do more than I think 
I can. To me this is most helpful in that I have lacked self-confid- 
ence for so long, I just knew I'd never make it through the whole 
semester. But here I am!" 

"In general, I think this program has fulfilled its purpose of 
helping returning older women become adjusted to the ways of college. 
I think more and more women will be coming to our colleges in the 
future and many will be hesitant to jump right in with students just 
out of high school. Times have changed, many of our experiences are 
out of date. It takes time to get into the rhythm of a new experience 
and at least one semester with others of the same situation is advan- 
tageous. I would definitely recommend the block to new students." 

"The instructors in the block were very important to its 
success. They were all patient, enthusiastic, and accepting in 
their attitudes towards us. Their attitude was instrumental in 
building our self-confidence. I graduated from high school 15 years 
ago, and did not attend any college until this semester. While I wish 
I had attended college right after high school, I am sure I am getting 
much more out of school now that 1 would have then. It is marvelous 
to go to school when you don't have to, when grades don't matter except 
to yourself, and when you^re old enough to appreciate an education!. . . 
I do now feel confident to take any course offered by the college, and 
there are many fields I want to explore." 

"The overall theme of this course has been that, by golly, we 
are equal, and I don't think many of us, and certainly myseliF, will 
ever permit (if possible) inferior treatment again. With the courage 
and knowledge that women are equal, future goals become more possible 
and obtainable. For myself, I plan on continuing my education, obtaining 
a degree, and embarking upon a career. A study of agriculture is still 
my first choice." 

"In September when I started school, it was a light thing. I use the 
word light only for lack of a better one. It was something I had wanted 
to do for a long time, but when I started I had myself convinced that I 
could quit at any time and that if I just passed, that would be fine. 
I only had to please myself. Well, I was wrong because it has not worked 
out that way. I am amazed at how much I have enjoyed school and at 
how high my standards are set." 

"This block has been beneficial to me in many respects and I feel 
it has especially encouraged me to go on with college. And there were 
times when I began to wonder if it were really woth while continuing 
my education if it were going to arouse so much anxiety within me. 
Because of the block, and especial ly the teachers, I now feel determined 
to continue my education and maybe go into the field that has always been 
my desire — child psychology. Oh, I still feel a little shaky at times 
and wonder if this will ever come to pass but at least now I don't have 
Q the doubts that were clouding my mind before." 
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''More than anything else, I feel that I have proved to myself that 
I can cope with the problem of going to school and keeping a home on a 
fairly good schedule. I have felt quite pleased with myself, %and have 
projected my feelings to others. By so doing, I was able to convince 
others that they wanted to do the same thing, without trying to. I'm 
sure that the other women In the block have had similar experiences. I 
feel that the women In the block classes will do more to promote the pro- 
gram than the publicity that Is placed In the papers." 

^. rroDiems ana difficulties. 

As might be expected, the women who became students In this program 
experienced a number of difficulties in the course of the semester. Some 
were personal and some were academic. The principal difficulties 
clustered about a few main areas which will be discussed here. The 
most common problem reported was that of combining the duties of the 
housewife with those of the student. Many women reported difficulties 
in managing a study schedule while maintaining their usual high standard 
of housekeeping. Most of these were resolved (usually by reducing the 
amount of house cleaning) In the course of the term, and by the time 
the evaluations were written, the students were able to express con- 
siderable relaxation about this subject: 

"This first semester of school has changed my life and my family's 
drastically. I find that my husband Is extremely proud of the fact that 
I am In school and has bent over backward to help with the housework. 
My children are taking more Interest in their school assignments and 
have become more Independent because I am not home when they arrive 
from school. The house suffers but we all seem to overlook it. Socially, 
people all say that they think It Is great that I am a student. You see, 
now It Is no longer 'my thing' but everyone Is involved as to how I am 
doing." 

"I am a better mother, a more independent thinker, and a hell of a 
lot happier than I was In September. I know without a doubt that I can 
get wherever I want to go with my education and my life. I'm so patient 
with my children I can't believe It and I think It's because I'm getting 
so much satisfaction out of school that the whole frustration of the 
housewife is slowly vanishing for me. I could give a shit anymore 
whether this house Is neat and orderly as a pin. That's a waste of my 
time and my kids are more relaxed so It's an easier life than It used 
to be for all of us. Also, my children are more Interested In their 
own studies now than before September. The Idea that 'mom' has to 
study and do homework brings out their interests. That's one of the 
best side-effects of the block for me." 



*'Slnce I started, I have involved myself completely in my student 
role. Almost everything revolves around school and study. My family 
IS encouraging in every way, no problems there at all. In fact, my 
going gave Impetus to my husband who has since resumed working on his 
master's degree. My eleven-year-old daughter is quite proud of me.** 

"The block has given me a great sense of self-worth and self- 
confidence. It has made tremendous changes In my household. Now, 
unmade beds are the rule of the house whereas before they were the exception 
My family is very proud that I am going to school and they have been 
most cooperative In helping with the household duties. We all seem to 
be much more content and happy because we all have our own goals to work 
towards and they seem to harmonize so well together. I believe mother 
being a student has helped bring my family closer together." 

Although most expressed satisfaction with the adjustment they and 
their familiesmade to their new undertaking, a few women reported 
that they were having difficulty with their husbands. Several husbands 
objected to the amount of time their wives devoted to study, others were 
resentful of their new interests, still others were hostile to their 
wives' new sense of independence. One student quoted her husband as 
saying, "It's all very well for you to do your own little thing, but 
remember that I come first." The number of women with this problem 
was small, but they were troubled people. In response to this, Gerald 
Kogan agreed to invite the husbands of members of the re-entry program 
to an informal meeting, at which they could discuss their attitudes toward 
about their wives* participation inthe program. The women expressed strong 
approval of the idea. To date, only one such meeting has been held, and 
its attendance was small. Therefore, it is too early to know if it 
will be helpful in alleviating this personal problem. The men who 
went to the meeting were quite willing to discuss their reactions, and 
requested additional get-togethers, so this approach does seem hopeful. 

Two academic problems surfaced during this first semester of the 
re-entry prograr.. A principal one was that many women did not want to 
study mathematics, and were afraid to do so. Several balked at 
registering for the Monday-Wednesday-Friday block because it included 
a math course, and several enrolled in that block only because the 
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otner was already filled. Despite the fears expressed at the outset, the experience 

In tne math course was a positive one: 

"The day I signed up for classes I went with the absolute determination 
to avoid the math class by taking the Tuesday-Thursday block, then when I 
arrived I found all those classes filled (by other women feeling like me?) 
and my heart hit the ground. I couldn't enter college this semester! Then 
a very convincing lady assured us we could take math. Well, I suddenly felt 
?t*s now or never for going back to school. I really wanted to go through with 
my decision to return to school. . .As a result I am a richer person — I have 
learned to enjoy math. No — I haven't learned to be a genius at it — only not to 
be afraid of it.'* 

'*When I found I had to take math to get in the block, I almost backed out. 
Now Tm glad I did not. I have enjoyed the class and your teaching. My 
difficulty with math is still with me but at least I don't panic about it and 
no longer feel I should stay away from school because of math." 

''My 'fear' of math, as well as a lot of other fears, has substantially 
decreased since September. I've enjoyed the challenge of school and have 
surprised myself by coming out on top consistently. I'm sure the support of 
the block, as well as the teachers, have helped me attain this." , 

"I feel there is great value in having this math course as part of the program 
for re-entering women. So many areas have always been frightening and also 
forbidden to women — math has been one for me. This class really got the point 
across to me that women can do anything! One additional benefit fo- me was the 
self-discipline I had to acquire. I really got so efficient doing my homework 
and studying for this class, my habits began to spill over to other classes." 

Another academic problem began to manifest itself about midterm, especially in 

the English 122 classes of the Tuesday-Thursday block. This was the student complaint 

of "too much emphasis on women." The objection was more prevalent in this block than 

in the Monday-Wednesday-Friday block. The teachers participating in the program 

discussed this at length, and concluded that it was due to the choice of courses 

:n the two-day block. The Monday-Wednesday-Friday block, had only one course 

which focused strongly on women's experience, the English 190 (Women in Literature) 

course; the math course made no mention of the women's perspective, and the Health 

Education course was not solely devoted to women. However, in the Tuesday-Thursday 

block, all the courses were taught from the women's perspective, and only Social 

Science had a rather more general approach. It was agreed that this was an im- 

balanced offering, and in establishing the schedule for the Fall semester, the 
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Discussions among the teachers and with students attempted to 
explore the students* objections. A counselor pointed out that they 
hadn't objected to devoting the first twelve years of their education 
to studying men! Several students said that It was simply boring to 
read about women all the time, but others admitted that they felt 
threatened by the new knowledge they were gaining of women's roles 
in society, and the realization of how their own lives had been dom- 
inated by society's stereotypes. They simply did not want to think 
about it so much. A student aide in the program wrote that "these 
people were communicating their own fear of the threat of growth and 
awareness." 

The objections were diminished by adding a supplementary text to 

the course, and interspersing the reading of short stories with readings 

from the textbook on women. This response — and the very fact that there 

was a response — pleased the students, and complaining decreased. However, 

most of them worked through the problem on a much more sophisticated level, 

and by the end of the term, came to approve of the women's perspective: 

"I at first found the reading material disappointing, simply because 
the emphasis was placed too much upon women. I had expected and looked 
forward to a more catholic choice in the reading materials, and because 
this was not so I felt it restricted us in our writing. On the other 
hand however, I jthink it had the reverse effect and helped to stretch 
us more by our having to write on women so often. It made one think 
more and dig deeper to find something different to say each time, 
whereas if we wrote on a different reading it would have been compar- 
atively easy to think of something to write about and so just scratch 
the surface of the subject. 1 want to say how very much I have learned 
about women during this semester. 1 knew that her role was mostly 
secondary and that it had been far from satisfactory, but I was virtually 
unaware of how significant was her struggle today or how far back in 
history her struggle had been fought. So what began as a disappointment, 
ended for me in an awareness and admiration of my fellow women which 
I will continue to foster and cultivate." 

"The emphasis on women was totally unexpected, and it has proved 
to be the essential ingredient in the block. It is this which pre- 
pares us to re-enter the world of the thinking and gives us courage 
through knowledge that we are able. We could have taken other courses 



and read good literature and learned the techniques of writing, but 
the emphasis on women (may I call !t the liberation of women's minds) 
would be missing. This Invisible intangible Ingredient cannot be 
analyzed; if It was presented and received by a receptive mind, the 
Introduction was a grand success. If there was no entry poIr\t In a • 
student, it was a failure. For myself, it was precisely what I needed. 
The knowledge passed on by many women, written and verbal, was a great 
help in analyzing my own feelings and pinpointing my position. Now I 
feel fortified and can see more clearly what I would like to do.** 

The excerpts from the student evaluations give an accurate view of the 

generally satisfied attitude the students developed by the end of the semester. 

They were pleased with the courses, with their classmates, their instructors, 

and most important of all, with themselves. However, student comments do not, 

on the whole, indicate the rapport and positive atmosphere which was created 

in the program by all who participated. These abstractions were discussed 

most frequently by the teachers who conducted the Re-entry Program classes. 

We also wrote evaluations of our experience. Here they are: 

Jane Castellanos, Counselor 

"As the counselor to whom most requests for information about the Women's 
Re-entry Program were routed during the spring and summer of 1972, I spoke 
with a large number of the women attracted to it. Fifteen minutes after 
the first newspaper release appeared in print, we began to receive a 
flood of calls. I was astonished at the large number of women who had 
contemplated or longed for further education but who would not have had 
the courage to undertake it without the protection of this special 
program. 

*'The women interviewed covered a wide range, with regard to academic 
and occupational background, from those who had droppecfout of high school 
to a few who had completed the B.A. degree. All had in common a desire 
to expand their mental horizons, and a severe lack of confidence in their 
ability to cope with current course work and competition with younger 
students. Of those students who have returned to talk with me after 
entrance into the program, all were very enthusiastic. The program had 
more than fulfilled their expectations." 

Monday-Wednesday-Friday Block 

Virginia Johnson, Mathematics 102 

(Introduction to Modern Mathematics) 

"If ♦'he aim of the Women's Re-entry Program was to ease the re-entry 
shock for women who had been out of school for a long time, it was a 
stunning success, as far as I could judge from my experience with my 
class, « 

"In general, the students seemed happy with their courses and with 
their instructors. The most notable phenomenon, however, was the strong 
group spirit and sense of mutual support which developed almost 
immediately. 

"My particular block cons isting as it did, of my mathematics class 
and a health class, was necessarily less oriented toward a total militant 
O 'women's perspective' than is likely in some other disciplines, and as 




a result provided a more balanced semester than would have been possible 
had the whole thrust of the work been a study of women and their problems." 
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Hartlyn Bralger, English 190 
(women in Literature) 

"As a teacher my experience In this pilot Re-entry program was unique 
and joyous. The students quickly blended Into a supportive, good humored 
group whose enthusiasm was beyond anything I could have predicted. Very 
few women had adjustment problems that interfered with their attendance 
or detracted from their zealous involvement In the readings. Discussion 
in class was spirited, fair-minded, and open; when a student ventilated 
anxiety or frustration, we were able to relate such feelings to the course 
work. 

"Although the formal education of the women varied greatly {kth grade 
to B.A.) and their social classes were as heterogeneous, the class was 
cooperative, friendly end manifested over and over the idea that women 
share common problems because they are women, regardless of education, 
social class, age etc. There were few, if any, communication problems. 

"The class was a time of joy for ail of us — the students gave as 
much as I did, gathering information and disseminating it, discussing 
works assigned, writing autobiographies and journals, always willing 
and sincerely committed to their continuing education. 

"The women of English 190 started the term in various tones-- 
disgruntled. Intimidated, bored, anxious — for one and all It was a 
chance to grow and, I believe, all did. In spite of arduous schedules 
Integrating study into hectic homelives, there were only four drops 
of the original forty-two, and though there Is no way to measure the 
quality of learning resulting from our experience, I think It was the kind 
that school was supposed to be all about somewhere In that receding 
past of ideals and humane endeavers* We enjoyed our time together, even 
when material challenged basic styles and beliefs and was undoubtedly 
painful; we respected each other; we loved the subject matter. It was 
a most positive teaching-learning experience for me, and I'm sorry It 
ended so soon. On the other hand, literature Is the richer In that many 
students became readers-, others returned to reading more discerning 
critics, and none will ever be the same," 

Sharon Garcia, Health Education \lk 
(Ecology of Human Health) 

"In retrospect my most immediate feeling about teaching In the womeh*s 
block are warmth, joy, excitement, frustration and respo:ct. I was de- 
lighted to have students who were motivated, articulate, willing to work, 
interested in learning and caring of each other. I wish the class periods 
had been longer to continue the many meaningful discussions we had. From 
the first day that the women realized they shared some of the same 
apprehensive feelings about returning to school and establishing an identity 
outside the home, there was a sense of supporti veness and group cohesion, 
a fantastic learning environment. Class after class there was enthusiasm 
and responsibility that teachers dream about from students. 

"My consciousness about women has certainly been raised from interacting 
with these women. I had never fully realized the tremendous energy and 
potential of so many people who, up to now, had been Isolated or deselected 
from higher education. Many of the women were coping very well In difficult 
living situations and yet were able to commit themselves to the three 
courses In the block, and perhaps other courses outside the block. I am 
convinced that such highly motivated and experienced students are a profound 
contribution to the college community (and the teacher's morale) and should 
be encouraaed to re-enter school as individuals or in blocks. 

ERLC 
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Tuesday-Thursday Block 

Beatrice Taines, English 122 
(Reading and Composition) 

"I believe that every teacher dreams of an "ideal class," one In which 
students are eager to learn» hard-working» and open to new ?deas« In 
response to such students, the teacher is at her inspiring best. By the 
end of the term, everyone's life has been changed in excitingly creative 
ways. 

"The real class approaches that ideal to a varying extent. Usually, 
a few students are positively turned on, a few are accepting, and a few 
are Indifferent, At the end of the term, the teacher says to herself, 
'Not bad. After all, you can't win 'em all.' 

"In teaching English 122 in the pilot Re-entry Program, I experienced 
the ideai class. Enthusiasm ran high and achievement was extraordinary. 
Not only had everyone's life been changed, but we all recognized the change. 

"The work was extremely hard; the women are demanding students, they 
also require considerable amounts of tutoring and individual conference 
time. But the sense of community and devotion made even the practical 
more interesting. For example, the experience of leading students through 
the step-by-step job of producing a term paper (everything from research 
techniques, to note taking, to organizing, to footnoting) became an absorbing 
challenge. And the really interesting work became fascinatingi 

"All this resulted from the women's curiosity, dedication, and sense of 
discovery. I know that these students will have a Ionic effect on Diablo 
Valley College." 

Natalie Foulkes, English 122 
(Reading and (composition) 

"Teaching in the Women's Re-entry Program was an exciting and stimulating 
experience. First, it was something new, and all of us -- teachers and 
students alike — had that eagerness, that sense of importance that comes 
with being part of an experiment. The goal was admirable — to demonstrate 
to a group of mature women that they could succeed in college. To those 
who thought of themselves as frumpish anomol ies on campus, unable to compete 
with the with-it generation, reassurance, acceptance, personal interest, and 
just the comfort of being among buddies in the same boat were exactly what 
they needed. 

"Teaching them freshman English composition and reading was fun. I've 
never had such a group of freshmen! They were, if anything, overmotivated, 
not a common problem in a required course. They often made assignments 
harder than necessary because they were over-achievers. 

"Of course there were problems that's the nature of experiments. 
Some students were disturbed by our women-oriented anthology. In some 
cases, they were threatened by the new awareness of sexism in American 
Society. But when I offered to change the anthology, nobody wanted that. 
It turned out, finally, that they were thankful to have these new ideas 
presented to them, but they wanted more variety. That was easily arranged. 

"They did complain of too much work, and too much pressure, especially 
with writing a term paper. But when they successfully produced term papers* 
all were grateful for the knowledge they received in research techniques. 
They were very proud of their papers. 

"But with all the pressures and anxieties the students may have felt, 
the mistakes in organization the teachers may have made, that first semester 

O with the Women's Re-entry Program was one of the most rewarding teaching 
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experiences I have had in twelve years, and it was most fulfilling for 
the students. Their evaluations overwhelmingly testify to that." 

Ann Stewart, Humanities 122 • 
( Arts and Ideas) 

'%^orking in the Women's Re-entry Program has been the most exhilarating 
teaching experience I've ever had. Two factors account for this: the 
women's enthusiasm for learning in coming back to school, and the supportive 
atmosphere produced by the feelings of solidarity of the group. 

"Most rewarding to see was the growing confidence of the women as the 
semester progressed. As we began studying Greek culture by reading THE ILIAD 
early in the semester many students expressed a feeling of inadequacy, sure 
they could not understand such a book. When they discovered they not only 
could understand but write very good essays on it, their confidence soared. 
The pattern continued throughout the semester, with less and less anxiety 
as we started each work. In fact half way through the semester students 
suggested we read a Shakespearean play as they had always found him difficult 
before, but were confident they could appreciate him now. Many women re- 
ported their reading habits changed as a result of the course. Whereas 
before they had read mostly popular fiction, they felt now they could 
profitably read more serious literature." 

Jessie Stone, Counselor 

"As a counselor, working with the students in the Women's Re-entry 
Program has been an enriching and stimulating experience. Attempting 
to help those who were confronting almost insoluble conflict situations 
in their lives was a challenge to me and resulted in my admiration and 
respect for their attitudes and abilities. Most of the students were 
experiencing what I would refer to as an identity crisis or as an integrity 
crisis. Through my association with these women I have become aware of 
the need to improve in various ways the counseling services for this 
particular segment of our student body." 

(Robin Wolf, who taught Social Science MO in the Re-entry Program, 
is currently on leave, so there is no statement from her.) 

It can be seen that by every measurement ~- grades, retention rate, student 
perceptions, teacher responses — the first semester of the Diablo Valley College 
Women's Re-entry Program was a success. Its achievement is indicated also by 
another fact: the number of women who wished to enroll in the program increased 
by the Spring semester. Although Diablo Valley College's enrollment usually 
declines between Fall and Spring, two new women's blocks had to be added to 
meet the demand. Approximately 1^0 women registered in the classes which con- 
stitute the Spring 1973 Re-entry Program -- two blocks of three courses and two 



of two courses. Since student generate funds, the larger enrollment, of course, 
JC enhances Diablo Valley College's financial position. 
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Based on this first year's experience, the program will be further expanded 
In the Fall 1973 semester, and will be made more flexible. Tentatively planned 
are four blocks on varying schedules, and a much wider slection of appropriate 
elective courses. In addition to the offerings which are an official part 
of the block program,* places in basic skills courses will also be made available 
to Re-entry students. It is hoped that this approach will give them maximal 
opportunities to explore areas which are of particular interest and to strengthen 
any academic weaknesses they may have. 

Although this report focuses on the blocks of courses which were the official 
components of the Fall 1972 Re-entry Program, mention should be made of the special 
electives available to the students. These were colloquies: Women in History, 
taught by Ruth Sutter, Women in Various Societies, team taught by Evelyn McCune 
and Rose Mary Hall, and Social Psychology of Women taught by Diane Scott, presented 
as mini-courses, each of six weeks duration, and offering one unit of credit. They 
were given in rotation throughout the semester, so students could take all three, 
or any one or two they wished. The colloquies were open to students who were 
not enrolled in the Women's block. 

Another program open to students outside the blocks was the *'Women in the 
Community** lecture series and siminar. This was established during the summer 
of 1972 when the large number of inquiries about the Re-entry Program indicated 
that there would not be enough places for all who wished to enroll. The lectures, 
presented by women in various vocations, did provide satisfactorily for the overflow 
from the Re-entry Program. But it also became a successful adjunct to the Program, 
as a considerable number of re-entry students also registered in the one-unit 
"Women in the Community" colloquy, one hundred eight students were registered 
in the lecture colloquy during the Fall semester; they had the option of also 



attending a 2-hour career exploration seminar for which an additional unit of 
credit was granted. Forty-two enrolled in the seminar, which was conducted by 
Winona Christeson, The Women in the Community colloquy won a most enthusiastic 
response as the speakers not only provided first-hand information on numerous 
Careers, but also were themselves examples of the possibilities for success in 
the working world. 

Both colloquy programs are continuing during the Spring semester, and plans 
are being made to offer them again, perhaps with some modifications, next Fall. 

There is little doubt that more changes and more additions will be made in 
the Re-entry Program as time goes on. The students themselves will initiate 
revision as they become more adapted to the institution. Several have already 
begun working for the improvement of the college by forming a new student 
organization, the Women's Association. 

These women, so fearful of the college at first, are now more comfortable 
in it, and therefore more productive. Their presence enriches the campus 
community in numerous ways by providing a fuller age range, by bringing 
many different kinds of experience to bear on classroom activities, by setting 
examples of discipline and dedication to study, and by improving the sexual 
balance so that the number of women in the student body more closely approximates 
that of the general population. 

In establishing the Re-entry Program, Diablo Valley College reached out 
to a new group whicy needed our educational services. The need was neither 
apparent nor expressed. It almost had to be met before one could be sure it 
was there. By taking this risk, Diablo Valley College became more truly a 
community college. 
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Statistlcal Analysis 

by Jessie Stone 

When the Women's Re-entry Program was initiated in the Fall semester 1972, 
It attracted wide community attention, numerous inquiries, and a considerable 
addition to the Diablo Valley College student body. - 

The women who enrol 1 ed- represent a cross section of the suburban comniunity 
served by the college. They are women with families, are of a wide span of 
ages, and with varying educational experience. 

The following statistics give details of the students' background, their 
reasons for enrolling in the re-entry blocks, their scholastic achievement in 
Diablo Valley College, and the retention rate for them. 

The Re-entry Program was to have accommodated 8k students. Enrollment in 
the program involved taking all three classes in either block. Due to various 
factors involved with registration the number who could be said to have actually 
been enrolled in the program was 79. All of the percentages reported are based 
on this number. 

The nature of the re-entry program, both the woman's perspective and the 
block arrangement of courses, attracted many who were already students at Diablo 
Valley College. Twenty-one (26.6%) had been enrolled at Diablo Valley College 
the prior spring semester. Forty-eight (60.8%) had been out of school for at 
least ten years and 2k (30.^%) had not been in a classroom for over twenty years. 

The educational background of the students ranged from less than a high 
school education to some graduate study. Forty-two or approximately 53 per cent 
had undertaken some study beyond high school. This included nursing schools and 
business schools with the overwhelming majority being college institutions. 
However, only eight or roughly 10 per cent had completed two years or more of 
col lege work. 

Of the seventy-nine women in the re-entry program sixty-seven (84.8%) were 
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married, seven, (8.9%) were separated or divorced, and five (6.3%) were widows. 
Thefr ages ranged from 22 to 59 years with an average of approximately 39 years. 
With the exception of one all had children. Forty (50.6%) had children below 
the age of twelve and eleven (13.9%)of these had children of pre-school age 
(less than 5 years) . 

As might be expected, the educational background of the spouses greatly 
exceeded that of the women students. Some 11 per cent had some college education 
however, 40 per cent had completed a bachelor's degree with 17 per cent having 
done graduate study. 

Data available on mobility are for tb?5 last ten years. During this period, 
30 listed no moves and another ten were moves within the county. Thus 50 per 
cent of these women had been in the community for at least ten years and with 
few exceptions had not chosen to resume their education. 

In response as to what were their goals, almost half of the students (^7%) 
indicated educational goals, while 15 per cent indicated a vocational objective 
and 38 per cent were undecided. 

Nearly half, 48 per cent, saw no obstacles to achieving their indicated 
goals. Approximately \h per cent, said that lack of confidence or ability 
would be an obstacle. The remaining obstacles fell under family commitments 
generally. This would include time and money responses as well as those of 
''husband objects". 

The re-entry students enrolled in from 9 to over 15 units for the fall 
semester. Four (5.1%) withdrew early in the fall semester. Seven (8.9%) 
completed less than nine units. Twenty-eight (35.4%) completed nine units. 
Forty (50.6%) completed 10 units or more. Of these thirteen (16.4%) completed 
more than 12 units. 

Their record of completion included 67 or (85%) who earned a grade point 
average of 3.00 (B) or higher. Fifteen (19%) earned a 4.00 g.p.a. (all A's). 

For the general student body the percentage receiving a 3.00 g.p.a. or 
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higher Is 31.8% for those earning a k.OO g.p.a. it is ^.1% (These percentages 
are based on students enrolled in 12 or more units.) 

Of the total number of students enrolled in the Women's Re-entry Program 
In the fall, U6 (57%) enrolled in the Women's Block courses in the spring 
semester. Twenty (25%) continued in the spring semester, but not in the 
Women's Block. Nine (11. U%) who completed the fall semester did not enroll 
at Diablo Valley College for the spring. At least one of these nine had 
transferred to a four-year institution. 



Since CoMOCtvUon on fiuman ^UjgJvU heJd oi DlaiiJo VaUMy, QM^^ 
in ihjt Spaing, !^f68^ a high njuohiPe. hoA chaAaffieni.jed £vt €leveXt>pmen;t 

pm^fWA de6igntd it> oMidi dUadvordaqitL 4iudtxdtA io become pjJUL 
pa^imM 4ji iha, edu/oiUionssJi pwceM which id ihe, pwiz oji 44c comunJUtjfc 

Appwpxiaie, ^pe£i(U!=>^jjftdb=^^ axtd mjJJJb-pM^pf^iiyt, cenutdea 
hay^ been oontbiiwd inio academJuz ma^ju iti eihnic AhtdL^p wiik pawJJUX 
pnogMBAA QcamplUh/ed in i^/mid of. ^ocixU ^ejiyis/td and oftnUixidindiono 
Stame/t JteopfJneA^ m^hdhopd and baaic ^JuJJU fadUttie^d kw^ e^hmL ad 
vtUuahJjt adfwtctd foJt JUUegAoiJu^n of ioAgei ^diudeni, gAoup6^ 

Continued fwgA£^ maai be, naUf, in a ^pinJut be^i de^aatibed bff 
^ohn KeMy^ Dean of Indimwjtion^ 

We cannot be complacent o Despite the efforts we have made 
with readiness programs and with special courses, margr of our students 
find the college bewilder ingo Our good intentions, our genuinely 
acceptive feelings, are n^t aiways well communicated « 

J asked last year that each teacher, each department, and each 
division decide what more could be done to emphasize the multi-cultural 
nature of our courses© 

oaefrom ETHNIC STUDIES ^ PORUM, 3 Dec 71 



5ci^ £d ^puvut of Ae. pwpo^dal which faJMwdo 
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TAe ammnJbbjf colle^ unlike, oihe/i iMiJUbuMoM of hJLgkiM, educostian^ 
JU ma/tked JUb^ AB6f»ndh^ene^ io ikt changJbi^ neaid of condiUuefU 
amwnunJbbfo DlahJc ^aJLUjjf> Qo^^Uageg pwn Jbb^ incepUj^n^ ha4 aapuued io a 
poMJtiort in ifut vanguoAd of. pwgAe^^ and ha^ iwjced Ha coomubmni io 
wiwiamt ^vtvLm of iJbA peAfomanct in meeting itvU challengAo 

The. fieeeni wmen^^ Aiudie^ conference heM d DlahJo VaJUey. C^JLLsQe 
fi\anck Sift manifested ihe wtgeni and pne/^ung need fox lughex eduadion 
among wormtnc ^f^eleoAed fnom anzient oppnes^b^ noie^ and in^pbted ifiAougfi 
ihe minojuiif Aevo^wUon^ bjf a vLdioa of eq/ml poAineMlUp in wonJd offaiMg 
ujormn one deiemined to oMiMne the ^etatud of fulig Jte4pon/uMte independent 
citJjgen^o Theg a/te ftocking to ootl^ed to pnepaWL thenidelve^ fan. the >ie»> 
^pon^JUtJulg whJUJi ihelx ^tatm a6 the. ta/tgex half of owt countngU citi^ 
^enAg demmUo Like othex dL^advantaged gmup^ entejung tjnadXtianoL eduF- 
catioruhl institutiond in JoAge numbeAo fot the fJui&t timtp £veg aAe eaJLL^ 
ing foJt appwpftiate mocUfii^atix>na and enjtldunent of cudtomaAjf patteAn^o 

If the Open Ooox and Student (jenteAedne^M ojte indeed MnceJte guixLe^ 
iined fox edujoation at Oiahto VaUeg CoJUege^ the meoAuneA outJUned in 
thi^ pAopo^aX mudt be implemented to aJUauo women ^txjdent^ to entex fuJUg, 
into the inteJUectualp peMonaJL and McixU deveJopnent pwmlded bg owt 
phjJoMphgo 

Whethex tumen €ome to Diabto VaUeg QoHege at ^Ote age of iSp 28 
OK mang a^pedb^ of uxmen^A automoAg xoie detex fuUl a^ce^ to and 
Ode of highex education^ In the Fall ^d^neateXf, ^97^ the dag AeAMoa 
compxjUed ^28 full-time men :dtudent4 but onlg 3v^^ women^ ThLd i20C^ 
student dldcxepancg indicates the need fox xe^xuitment and retention 
pnogxamd designed e^pedUiUg fox womeno 



Nev kinU cordbmt oas. nBeded :to make cJodduvAk mnjt wearUng.f^ 
io womeiic Suck (xMldAwct oa ^Aoup pwgjwming. and nmu appwacke^ io 
JLeoAninQ, can oveACome ilvt kandlcapA of. pa^ condvtLorun^ f^ea^gjuguiQ. 
iht miLtlpLt obJ/Qoit'IoM of uvmea io fanil^ conmwJbtjf and Atif^ ckUd 
COW- and aih^ aM Id moFkdaioAff If £vz Open Doo/t not he a fawt^ 

Finally uxmen ^diuden?U mMi have ihAt contdctLon^ ihMugk ih/e 
dmondiAaiJjon, of new aoIba fox uwmn in pud>Xi£, ^llfe^ incJLuddng. educar 
iion^ iha^t ifvtJut effoJvU wUJL be pnadudUb^ 

To accompLUk i^ede iking^^ ike Women^^ SiudJutd (jmniii&t hoA 
de^lgmtd an . edutjoiionaL pnogAom uhixk wLLI wo^ftk iowoAd opening, new 
pv^apedd fox women^ expanding. oppoxiwiLtied a/lxmdjf In exJidience^ 
and pmtdeniing io boik wen and women an und/exiiandMng of ihe pnofoundijf 
aueaiivef^ pndudth^ and JUhena^Uj^ effeaU of a imiJb^ egwUia/tlon 
McLe^bfo Tooja/id ikLd end we pnopo^ new couxaea of ^diudt^ nm ^de^u^ 
ice^i and eif/uaU^^ing pQ/dlcipoiion in ^pecixd pf^ogjusnA and adJJ^iiijeAo 

Of cowtae^ e^fpoLbt^ €an noi be offened it? ^divdenJU unJUsA it La 
aUo offefted io £ie ieaicftexd uho ^enve ikeix tmdjeJU and gjaide^o 
TfveAejfoAe^ we aJUo pnopode an affimoMves^aidtion empij^ffmni and pno» 
noiioa poJLixu^ ifve ediabli^hmani of an cdminLAinaib^ po^ fox women^ 
and indexyixje ixaining pnognana fox famJUbf^ "^^Pf- adnuMUdiJuvfoxdc 

lHliMi ihx iniiixOioa of Miede pw/jecid}, Dlabio VaUeg. QMege wUJL 
be on iJU wag, iowaJid xecogni^ing ^ full ciiijjfuuohip of a ma^niig of 
ifve popu/a;tiono 



A PROGRAM TOR WOMEN AT DIABLO VALLEY COLIEGE 



Diablo Valley College h«5^ since its inoeptlonf welcomed 
women vho chose to recommence foraal education after an Interval 
away from the classroom, and has seen many such women accomplish 
their goals without apparent difficulty or special aid* Howevert 
the experience of such colleges as De Ansa, and actual requests 
from our own community » lead to the conclusion that there are many 
women who feel uncomfortable or Insecure in a tjrpical college class- 
room and would greatly benefit from (1) a somewhat stable group of 
their peers learning together » and (2) courses designed especially 
to deal with their concerns, needs and problemSo Ihe proposed block 
meets these needs better than the scattered and haphasard services 
now available o 



Increasing numbers of women are interested in resuming their 
studies, and if supportive arrangements are made, a great many will 
attend Diablo Valley College q Therefore, an offering, of a blook of 
courses of special relevance to women is proposed » 

COMBINED COURSE BLOCK I From Women's Bsrspective * to be offered in 
Fall, 1972 with advance pwbliolty to tha community o 



English 122 
Psydiology 122 
English 190 
fhyslcal Scienoe 110 



Reading and Composition 
Functional Aspects 
Women in Literature 
Rindastentals 



Mathematics 115 Principles of Numbers 

Humanities 122 Arts and Ideas 

(Plus optional Colloquies of one credit^unit eadii) 
Women in Societies Around the World 



Social Psychology of Women 



Women in History 



1h«8« courses are already authorised for Instruotloni but In 
this ease vould be taught from the particular perspective of vomen. 
Precedent for this approach exists in our Black Studies t Mexican- 
American Studies and Asian Studies programs, vhere such courses are 
taught from a special point of view* The arrangement of courses in 
blocks has proven a successful procedure for some tlne« 

The design of the block to include 9 units Tpbxs one or two 
optional course B accommodates the tendency of women with families 
to re-enter the academic world with a relatively light program* 
Such blockSf offered in the cluster college experiments several 
years ago, sucoessi\il2y combined a required core with optional 
addltionsc 

To be useful to women in this situation, the block program 
should be scheduled at convenient times i between 9 aon* and 2 p«me 
on either a two^Jay or thr0e«^ay per week pattern (as with other 
programs such as **Inventing the Puture**). 



cam) CARE CENTER 

In order to make it possible for the maximum number of women 
to take advantage of the educational facilities at Diablo . Valley 
College, It Is absolutely essential that a dAy^OMrm center be es- 
tablished for p3pe-school children. 

If a child is well cared for in pleasant surroundings, with 
opportunities for learning, the mother is not only physically freed 
of child care, hffV mind is freed so that she is able to learn, to 
experience educational growtho A good child care center creates a 
hospitable atmosphere for many women who would otherwise be unable 
to continue their education^ 

It is proposed that such a center be established as a permanent 
component of the Diablo Valley College. Campus, and that its funding 
be accepted as the responsibility of the Districto The center must 
be on campus so that it is fully convenient to its clients, and will 
not reiquire that mothers devote extra time travelling to two loca- 
tions in order to attend their classeso Further, the location on 
campus provides an additional psychological advantage: when mother 
and child **go to school in the same place, the child does not feel 
abandoned, nor does the mother feel guilty about leaving her child o 

The services of the day-care center should be available full 
time, that is, between the hours of 9 aomo and 4 p^mo wo that women 
are free to avail themselves of the full range of courses offered 
by the college o 
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lh« Committee reeognlees that a cooperative nursery school* 
especially one which offers instruction to parents as the Family 
Life Education program has done^ provides profound educational 
advantages* A deeper understanding of family relationships and 
child developnentf and greater skill in handling related problems 
resiilt from such a program* However* any requirement to devote 
time to the day-care center can be a hardship to t omen students* 
Women taking care of a household and one or more children » as veil 
as attending college and p>8rhaps working to earn a living* may be 
overwhelmed by a requirement to spend even as little as two hours 
per week in service to the child care center » Therefore* it is 
recommended that day-care work be on a pirely voluntary basis • 
parents would enroll to work in the center as in any other course * 
and would receive credit-units for work completed* Parents not 
choosing to enroll would still be allowed to have children attend 
the day-care center© 

Because it is our hope that the expanded offerings to women 
and the Increased opportunities for employae^^* thereby provided 
will attract many poor women to Diablo Valley College* it is recom- 
mended that day-caz^ services be available without cost to those 
who cannot afford to pay* Charges should be kept minimal* around 
25# per hour* as is the current rate* Even this nominal cost can 
not easily be borne by welfare families; and if we are to assist 
such f&milies to leave welfare rolls and to earn an independent 
livelihood* auxiliary services such as child care must be easily 
available o 

In summary* the Committee recommsnds the establishment of a 
child care center* to bei 

(1) on campus; 

(2) full time throu^out a normal college day - between 9 aomo and k pc.mo? 

(3) available to parent cooperation* but not requiring it; 

(4) low-cost* with waiver of payment for hardship cases; 

(5) An opportunity for instruction in child develcpnent* for parents 
of children enrolled in the center as well as other studentso 
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MOMENTS Ea)nCATlON CBNTER 



lh« Women's Studies Committee proposes that Olablo Valley 
College establish a Vfosen's Eduoatlon Center t on caitpust to 
serve the following iwposesi 

(1) Serve as a dearln^ousa for stulents* facultyf and 
the ooanunlty regarding needs of vonen* and programs 
and servloes of oonoern to thea| 

(2) assist woMn nho are students or who aspire to enter 
the college In the solution of probleas of any kind 

uhloh t9ay affect their academic work* The Center may 
provide InfoxiMtlon as tc sources of helpt or facili- 
tate contacts with persons or agencies having possible 
aid to offer I 

(3) Aot as liaison vlth the Counseling DepartiMnt in articu- 
lating needs and services irlth regard to academic t 
personal and vocational counseling; 

(4) work with cotmselors In encouraging women to seek access 
to progrfiffls suitable to them, whether traditionally feml- 
none or not; 

(5) encourage the developnent of women's organisations ^ich 
can seek solutions to problems so far resistant; 

(6) maintain close liaison with community agencies which ax^ 
Involved in the developsent of employment opportunities t 
have jobs available » clients needing eduoatlon t or re- 
sources for financing women's education; 

(7) assist faculty in the developnent of courses and programs 
of special interest tc women; 

(8) develop programs of Inservice education for faculty on 
needs and desires of women in education; 

(9) establish a speakers' bureau of faculty and students to 
explain the developient of women's programs to concerned 
groups; 

(10) maintain a supply of appropriate ^ current literature on 
women and their needso 
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Coapoaltlon of th» Wom^n^a Education Qirttar 



Tha Cantar vould ba ataffad hy thraa voman manbara of tha 
Diablo Vallay Collaga Faculty t ralaasad part-tlma Tnm thair 
ragular aaslgmantsd Tha woman would ba choaan to proTlda ax<» 
partlsa in araaa in which tlia Cantar is ih^olvadf auch aa o<»» 
nmnlty lialaon and Job davalopaantf curriculum davalopnant, 
oonnunicatlon taohniquasi organisation and tha llka<» Tha aa 
thraa dlraetora would aaauma Joint rasponsiblllty for tha opar« 
ation of tha Cantar and would ba praaant In Itf for consultation 
with aaeh othart with studants and with faculty during cartaln 
aatabllshad hours* Thair ralaasad tlna would also inoluda an 
allowanca for davalopnantal work with groups on and off oampuso 

Tha infomatlonal and amargancy functions of tha Cantar 
would ba in charga of a Socratary« graduatad from Diablo Vallay 
Collaga and thus faalliar with the oollega and with problams of 
woman studants thara* Sha would ba amp3Loyad full tlma to dls« 
IP^nsB Informatlont T^tBr callars to sourcas of halp^ atCo» as 
Indicated abovay as wall as to parform mad ad darical s^rrte^s^ 

Calandar 

Tha Cantar would opan In the Fall* 1972, prafarably on tha 
first day of Ragistration Ueak| so that its sartrloas nay ba avail- 
able for woman intending to register ianadiately« 

If the Center is operating by this time, wa will have the 
opportunity of stodjring its impact on one program already astab« 
lishedf the General Office Training oourseo This program, which 
is designed to prepare women for urgently needed emplo3rmentt has, 
in tha past, bean unable to help some studants because of their 
non«academio problemso The Center ^otald be able to damonatrata 
a portion of its usefulness, as it develops ways of coping with 
such problems, as well as in expanding the opportunities of grad- 
uates of the program* 
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APPiroiATIVE ACTION HIRIN& 



Diablo Valley College has long prided itself on being a 
liberalf operwrnlndedf innovative institution ;vMch Judgea on 
the baeiB of nerito Careful study of Diablo Valley College 
eoployznent practices, however, indicates that this flattering 
self-image is not supported by the faetso Althoug^i wmen eoia. 
prise 5^ of the population off-oanpus, the full-time faculty 
at Diablo Valley College is only 2lfo womeno 

Uaiiy departments have no women instructors at all* In 
some instances, there are mitigating reasons - very few women 
have been encouraged to specialize in such subjects as, for 
ezaaple, physical science or chemistxyi therefore^ finding a 
qualified woman to teach these subjects is difficult o None- 
theless, there are women who are qmlifled, and good faith 
efforts should be made to seek out axxd actively recruit them 
into the Diablo Valley College factiltyo 

The very low percentages of women teachers in subjects 
which traditionally attract considerable numbers of women • 
for example, foreign languages, speech, music - suggest that 
sexual discrimination has been practiced in these employment 
areas at Diablo Vali^^Collegeo Furthezmore, the employment 
of women at Diablo Valley College is proportionately declining, 
even thou^ there has been an Increase in the number of women 
eaCTilng graduate degree© o Last year, the college hired foxir- 
teen instructors, only two of ^^toom were women* 

Every effort should be made by Diablo Valley College 
administrators azid division representatives to assure equal 
en^loyment opportunities to all, end to bring additional women 
Into the recruitment network* EquaUj^lng the nusiber of mm and 
woman teachers in each department should be the first goal* 

This can best be accomplished by adopting an qfflrmatlve 
action hiring policy ♦ as urged by the Diablo Valley College 
Faculty Senate Councils Under such a policy, discriminatory 
qualifications for job openings are avoided, and women teachers 
wo\ild be actively sou^t out, recruited azid hired until each 
department, and therefore the faculty as a whole, included equal 
numbers of men and women« 

\7hen thlB ratio is achieved, policies should be established 
to perpetuate equality of employment opportunity! decisions re- 
garding retention, advancement and promotion of teachers i^uld 
be mde without regard to th^ candidates' sex* 



Tho •xtcnded-day faeultgr dlspIaTt an ermn graatar pattern of 
diserlmlnatorj hiring alnoa oxily HS of th# 236 avtnlng Msslon 
teachers ara vonan* Eara too^ graatar avaranaaa of tha dlserapanoy 
and an honest datarnlnatlon to oorract this injuatloa should ba 
farongbt to baar on tha aff ort to aquallsa opportunitgr* 

Only In tha aaployttant of long»tam snbstltntas doas Diablo 
Vallay Collaga approadi a plotora of aquality for «an and ifonan* 
HonaTart this progr aa involias fair paopla, and profldaa tha laast 
dasirabla taadilng positions* 

It is at tha adalnlstrativa laTsl th^t Diablo Vallay Collaga 
is most blatantly diaorlMlnatorj* Not on^ of tha 15 administrators 
is a voaan;^ this is a most ragrattabla situation t it maans that 
tha administration is daniad aran a slngla Toioa to raprasant half 
of tha oonronlty it sarras* Saoh a sitoatlon should not ba allowad 
to continoao 

Iha Committaa strongly urgas that avary affort ba atada to add 
voman administrators to tha ooUaga struotura as rapidly and as soon 
as is praotloab]^* Tha Committaa partloularly raoonaands that mhan* 
avar an administrator goas on laaya« his placa ba f Iliad by a woman 
faeulty membar* This praotioa vould sarva to giva woman administra* 
tlva axpazrlanca; &nd slnso such posts wuld b© provisional^ they 
vould aoeustom mala administrators to voman admlTilstrators in a may 
laaat thraataning* proTlding insarvioa training to taaohars and ad«- 
nlnistrators abused by tha oonoapt that tha mala sax holds a monop- 
oly ormr adminlstratiya abilltyo 

lha folloving statistioa indioata tha axtant of voman*a parti* 
oipation in tha instructional aspaots of Diablo Vallay CoUagot 



PAH, 1971 DAY ^ mm facdlot 

non ttnd nonon) includin** inotn-ictors on 

IGGVG3 but oxcliidinc lonfj-tcm subotitiitos » » 280 



Pepartnont Total IIo» './onen ^ V/onen 



Anpnrel ^Di^i/pa^ 2 1 50 

Art (T: /Taotojfirapliy 11 1 9ol 

Porol/;?! Lan,riirir;e 0 1 12 « 5 

Ilananitieo ?}^±l:^oonhy 11 4 36o4 

liusic 0 _0 0 

PGrPcmiiic Artn . . 9 1 11*1 

Diolofrlanl F^oioncc £: Health Education 23 6' 26«1 

Den-t.-l Aeoiotins , 2 2 100 

Dentnl Hyr^ione 3 2 67 

Dentnl lechnolc.ny 2 0 0 

Vocational Nuroin': ■ 4 4 100 

Accoimtinc , 3 .0 0 

Data ^roconainc 3 . 0 , 0 

Distributive Education 2 0 0 

BuoinccD Education ^ .. 3 6 0 

Keol Totr'.te [ 1 0 0 

Reotaitrr>.nt & Cafotoria Operation 2 0 0 

oocrotarial -"Jcicnce 9 5 56 

Enf^lidh, Roadinc & Conmmi cation 41 12 29 o 3 

'\ Jouinalisn 2 0 0 

Phyolcal Education (t Athletics . 16 3 I808 

Aeronautics 1 1 100 

Architecture Cz Conotracticn TeclmoTocj 2o5 0 0 

Chonintry G 0 0 

Electronico , 2 0 0 

En^'3incorinc 5o5 0 0 

Ilachino C?echnoloc;/ , 1 0 0 

IlntliGnntico 14 2 14o3 

Physical ncionc-^c, Aotronont'" & Geoloar 11 0 0 

Pardly life .•:ducation 2 2 100 

Pire Science 1 0- 0 

Adrdnict ration of Justice ^ 3 0 0 

Social Scioncea _44 . 0 IQol 

Anprenticeohip & Joirmcyrnon -raininc 2 0 0 

Health .Services 1 1 100 

Idbrorirjic 5 2 40 

Special "Prorpcvna ' 3 0 0 

Councolors 17 5 29o4 
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F/JX 1971 

LONQ TERM SOBSTITOTES 



Department 


Total* 


Nd« Won#n 




Art A Riotography 


1 


0 


016 


Huslo 


1 


1 


100 


Biological Sciences 


1 


1 


100 


English 


8 


5 


63 


Ihysloal Sciences 


1 


1 


100 


Social Sciences 


1 


0 


0 


CoimsellnK 


1 


0 


0 


Totals 


1^ 


8 


57^ 



^ Inatruotors ttaehlng In sore than one d^partaert are ooontad as 
fractional loada In aaoh dapartment. 



EXTEHDED DAT PACTLTt 
(Inaudaa all instructors) 236 2? 11.4 % 



EIRIIC FOR 1971-72 ACADEMIC TEAR 
Regular (probationary) Contract 14 
Long-T^ra Substitutes 9 



2 14 
5 55 
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yOHEN^S STUDIES PROCZUMS 



Today» An#rloAii soolo^f both offloially and unofftelallj^ 
la beginning to reoognlso tho Tast contributions mado by ptoplt 
vho hava pravlously boon Ignored - blaokSy ohlcanoa and other 
ethnic groups 9 and nov voaen^ Educational Institutions throu^out 
the country reflect and provide leadership in that recognition by 
offering programs In black studlest Span! sh^Aser loan stodieSf and 
vooen^s studies* Diablo Valley College has lagged behind aaqy 
colleges and universities in not providing a program of iionen*s 
studies to date* The oonmlttee therefore recommends that in the 
Pall semeat*?^ 1972 » Diablo Valley College begin to close this 
significant gap in orxr eduoatlonal services^ 

It is proposed that each department of Diablo Valley College 
offer a course in iiomen*s stodiest Some examples of the many hun- 
dreds of such courses offered by other colleges aret Sociology of 
Ubmen; VIbmen and their Bodies; Psychology of Women; Vk»en in the 
Arts; Uomen*s Roles in Other Cultiures; etoo 

It vould be presumptuous of this committee to tell any depart* 
ment vhlch courses it should offer* or vhat should be the curriculum 
of these courses^ Each department Icnovs its ovn resources best* and 
best understands stxident needs in relation to Its offerings* 

Therefore t the Committee suggests that the Governing Board ap^- 
prove the principle of a beginning program in momenta stadles* ef- 
fective the Fall semester » 1972 » and charge each division and depart- 
ment with the responsibility of designing appropriate oourseso The 
courses should be scheduled » announced to the stiklent body, and have 
instructors assigned to them. Details of course content 9 textbooks 
and evaluation should be aubmlttad for final approval no later than 
September 9 and hopefully by June, 1972* 

After having the opportunity to test and evaluate the initial 
offering at Diablo Valley College » a fall program of momen'a studies 
should be implemented » vlth gradual developnent of courses in this 
areao The goal for establishing complete programs in each division 
should be set at 1975« 



BEST COPY MMUVBLE 
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DIRECTOR OP UQHER'S PROGRAMS 



If In th« Mar future Diablo Vallay Collag* •stabllahts blooks 
of oouTMS reflootlng tht vonvti^s porsp^otivo^ a prograH of woBon'a 
studios and a voaion*s oduoatlonal oantor» It vlll bo noeoaaary to 
daslgnato a slnglo IndlYldtial to organlao and ooordlnata thoso actlT- 
Itloo* Tharo are many other desirable serrlees relating to woBMin 
students » wneen faoul^ nembersy %ioaen dasalfled staff aenbers and 
the ouramnity at large which oan be offered by Diablo Valley College 
proTlded there is soMone to initiate and supervise suoh endea^rs* 

The Conittee therefore reeonMnds that a position at the 
assistiint dean lovely to be entitled Dlreetor of Vfaiten^s R*ograM » 
be established effeotlTs July lst» 1972 « Establlahaent of this 
position vlll include the adTantage of providing a vonan*8 yievpoint 
to the administration of Diablo Valley College. 

Ihe Cmmittee reooflsends that the person emplojred for this post 
be recruited froa the ranks of tenured woaen faculty nenbers of the 
College o 
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Thm fanctlons of tht DlMotor of Woaiin^s I¥ogr«M should ptrm- 
Uml thoM of th9 Dir^otor of Spoolal Arogrua, and of for sorvloos 
to iHOBon slallar to thoM offorod to minority studontSy as follovai 

Thm Dlrootor of WoMn^a PtogrmSf In eooparatlon vlth othor ad* 
■Inlatratora and faoultj Hambarsy la prlsarll^ raaponalbla for tha 
follo*lng 

following aetlvltlaat and ahalli 

1} plan» daTalopy ooordlnata and help avalti&ta all progrna and 
aoxnrleaa of tha oollaga of farad for voMn atudanta; 

2) In assisting tha Daan of Instmctlony advlsa In tha daTalopaant 
of voMn^s ooursas In all Instructional dlvlalons of tha eoUagat 

3) In oooparatlon vlth tha Asaoolata Daan of Instraetlon and» If 
approparlata, tha Dlraotor of Consunlty SarvlAaa» davalop^ laplasant 
aiiid avaluata human ralatlons programs and Insarvlea training for 
tha oartlflcatad and dasslflad staff of tha oollaga and for tha 
conaunltj at largat 

4) assist In and direct tha recruitnant of woman studanta for ragular 
and spaolal programs; 

5) davelop graatar ovarall liaison and Involvamant betwaan tha oollaga 
and othar Institutions of th« oovouni^ which can halp axpand oaraar 
and othar opportunitlae for woman; 

6) doslgn programs to bring all students In tha oollaga an understanding 
of the historic roles of women in society and an appreciation of the 
contributions of women to the development of American Society; 

7) assist counseling efforts for women students enrolled in the college 
in instructional matters and financial aids* and coordinate efforts 
to aUov "Uia articulation and tr^nsfBT of these students to four-year 
colleges; 

8) develop an) maintain necessary liaison with indirldual students^ 
student government » college staff members and community groups » to 
promote support and Interest in women's programa; 

9) oorxiuct research on oomunication problems between women and 

the College > probing attitudes and motivations of groups involvodf 
and multiplying channels of dialogue; 

10} assist the Associate Director of Institutional Research in the 
develdpnent and preparation of reports and related research neces- 
sary to evaluate the program and recommend proposals for State and 
Federal funds to support women* s programs; 

U) accept and perform all related assignments and responsibilities 
as may be delegated by the President or appropriate Deans o 
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ATHLETICS 



The athletic program at Diablo Vallay Collega Is the area of 
Instruetlon and sarviee to students i^loh most markedly favors .nen* 
Large concentrations of Instraetor time, buildings, equipment an5 
cither facilities » expenditures of transportation funds and other 
costs are devoted to male students In this area* 

Women, hovever^ are also Interested In developing the ooordl* 
nation, physical skills and team spirit which result from partlol* 
pation in athletic activities* 

Ihe Comnlttee recognlaes that vomen are not likely candidates 
for varsity football; but there are many sports in vhlch vomen have 
achieved outstanding success I tennis, swlnning, golf, archeiy, and 
others provide excellent opportunities for women to develop athletic 
sklllso Competitive levels offered in men's sports should be opened 
to vomen in appropriate sports as well. 

Ihe CoBBlttee therefore recommends that steps be taken to pro* 
vide essentially equal programs in athletics for men and vomeno A 
plan developed by the Director of Athletics should accomplish this 
progressively over a period of approximately three years. 

The Committee is convinced the long«overdue recognition of the 
Justice of equality justifies the cost; however, if the addition of 
an athletic program to the other women's programs proposed should be 
too heavy a financial burden for Diablo Valley College at this time, 
the Committee would reeoBmiend that the men*a athletic Droflrram be re- 
duced until limited but equal progrmis can be offered men and vomen 
bothc As sufficient revenues developed, both programs would then be 
increased* 
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